When teachers, librarians,

uided reading is only one com-

ponent of a balanced literacy

program. A child might spend

between ten to thirty minutes a
day in a focused reading group that is orga-
nized, structured, planned, and supported by
the teacher. During the rest of the day, that
same student will participate in whole-
group, small-group, and individual activities
related to a wide range of reading and writ-
ing, almost all of which involve children of
varying experience and abilities.

A Framework for Literacy Learning

A flexible framework is useful in conceptual-
izing the curriculum for teaching literacy in
the primary grades. It is a way of thinking
about the range of reading and writing activ-
ities that are essential for promoting early
literacy; it also guides teachers in integrating
instructional processes and the content of
math, literature, science, and other areas.
The framework presented here is useful
throughout the first three or four grades of
school, and the concepts may be adapted
even for older children. In its present form
(see Figure 3-1) it has eight instructional
components and emphasizes oral language
across the curriculum, working with letters

and parents concentrate on plans to foster

in each child, communities become caring, literate places to live.
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and words, the unifying aspect of integrated
themes, observation, assessment, and the
role of a home-school partnership. Flexibil-
ity is the key to implementing this literacy
framework. It is important to recognize that
components are not separate elements but are
linked together in two powerful ways: (1)
through the oral language that surrounds, sup-
ports, and extends all activities and (2) by the

content or topic of focus.

Oral language across the curriculum

Oral language is the foundation of the pri-
mary curriculum. Throughout the day, chil-
dren explore concepts and construct
meaning by talking among themselves and
with the teacher. As discussed in Chapter 2,
language is a powerful system that children
bring with them to their first school experi-
ences. In both whole- and small-group activ-
ities, teachers encourage children to offer
their ideas and comments. A basic assump-
tion is that classroom talk for both teacher
and children should have the quality of con-
versation, including:

I Making statements and asking questions.
1 Elaborating and explaining.

B Listening.

1 Responding.

I Expanding others’ ideas. -
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The Ohio State University Early Literacy Learning Initiative

The framework for early literacy
research on language and literacy learning,

lessons was developed by surveying the research and descriptive literature, examining
and involving classroom teachers and Reading Recovery teachers in action

research since 1984. The framework outlined below is a flexible organizational tool for classroom and reading teachers who
want to engage children in a variety of literacy experiences and refine their teaching. The value of each component depends
on the organization and the effectiveness of teaching within it. In each component, teachers observe children’s responses care-

fully and draw their attention to powerful examples that illustrate critical processes.

—

Element Values Supportive Research &
Descriptive Literature
1. Reading Aloud « Involves children in reading for enjoyment Adams (1990)
The teacher reads aloud to the whole class or « Demonstrates reading for a purpose Clark (1976)
small groups. A carefully selected body of chil- + Provides an adult demonstration of phrased, Cochran-Smith
dren’s literature is used; the collection con- fluent reading (1984)
tains a variety of genres and represents our « Develops a sense of story Cohen (1968)
diverse society. Favorite texts, selected for spe- Develops knowledge of written language syntax Durkin (1966)
cial features, are reread many times. « Develops knowledge of how texts are sauctured  Goodman, Y. (1984)
« Increases vocabulary Green & Harker
« Expands linguistic repertoire (1982)
« Supports intertextual ties Hiebert (1988)
« Creates community of readers through Huck, Hickman,
enjoyment and shared knowledge Hepler (1993)
« Makes complex ideas available to children Ninio (1980)
« Promotes oral language development Pappas & Brown (1987)
« Establishes known texts to use as a basis for Schickedanz (1978)
writing and other activities through rereading ~ Wells (1985)
2. Shared Reading « Explicitly demonstrates early strategies, such Holdaway (1979)
Using an enlarged text that all children can as word-by-word matching : Martinez & Roser
see, the teacher involves children in reading « Builds sense of story and ability to predict (1985)
together following a pointer. The process « Demonstrates the processes of reading Pappas & Brown
includes: extended text (1987)
« Rereading big books, poems, songs « Like reading aloud, involves children in an Rowe (1987)
« Rereading retellings enjoyable and purposeful way Snow (1983)
« Rereading alternative texts « Provides social support from the group Sulzby (1985)
« Rereading the products of interactive writing Provides opportunity to participate and Teale & Sulzby
behave like a reader (1986) )
« Creates body of known texts that children
can use for independent reading and as '
resources for writing and word study \
3. Guided Reading « Provides the opportunity to read many texts Clay (1991a & l
The teacher works with a small group who and a wide variety of texts 1991b) l
have similar reading processes. The teacher « Provides opportunity to problem-solve while Fountas & |
selects and introduces new books and supports reading for meaning (“reading work”) Pinnell (1996) :
children reading the whole text to themselves, Provides opportunity to use strategies on Holdaway (1979) l\
making teaching points during and after the extended text Lyons, Pinnell, & E
reading. « Challenges the reader and creates context for DeFord (1993) '
successful processing on novel texts McKenzie (1986)
« Provides opportunity to attend to words in text Meek (1988)
« Teacher selection of text, guidance, demonstration, ~ Routman (1991)
and explanation is available to the reader Wong, Groth, & ‘
O’Flahavan (1994)

FIGURE 3-1 The Ohio State University early literacy learning initiative
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Element

4. Independent Reading

Children read on their own or with partners
from a wide range of materials. Some reading
is from a special collection at their reading
level.

Values

« Provides opportunity to apply reading
strategies independently

« Provides time to sustain reading behavior

« Challenges the reader to work on his/her own
and to use strategies on a variety of texts

« Challenges the reader to solve words independent-
ly while reading texts well within his/her control

« Promotes fluency through rereading

« Builds confidence through sustained,
successful reading

« Provides the opportunity for children to
support each other while reading

Supportive Research &
Descriptive Literature
Clay (1991a)
Holdaway (1979)
McKenzie (1986)

Meek (1988)
Taylor (1993)

5, Shared Writing

Teacher and children work together to com-
pose messages and stories; teacher supports
process as scribe.

« Demonstrates how writing works

« Provides opportunities to draw attention to
letters, words, and sounds

« Enables children’s ideas to be recorded

« Creates written language resources for the classroom

Goodman, Y. (1984)
Holdaway (1979)
McKenzie (1986)
Sulzby (1985)

6. Interactive Writing

As in shared writing, teacher and children
compose messages and stories that are written
using a “shared pen” technique that involves
children in the writing.

« Demonstrates concepts of print, early
strategies, and how words work .

« Provides opportunities to hear sounds in
words and connect with letters

« Helps children understand “building up” and
“breaking down” processes in reading and writing

« Provides opportunities to plan and construct texts

« Increases spelling knowledge

« Provides texts that children can read
independently

« Provides written language resources in the
classroom

Button, Johnson, &
Furgerson (1996)
McCarrier & Patacca

(1994)
Pinnell & McCarrier
(1994)

i 7. Guided Writing or Writing Workshop
i Children engage in writing a variety of texts.
| Teacher guides the process and provides

} instruction through minilessons and
# conferences.

« Helps writers develop their voice

« Provides opportunities for children to learn to
be writers

Provides chance to use writing for different
purposes across the curriculum

« Increases writers’ abilities to use different forms
« Builds ability to write words and use punctuation
Fosters creativity and the ability to compose

Atwell ( 1987)
Britton (1983)
Calkins (1983; 1986)
Giacobbe (1981)
Graves (1983)
Graves & Hansen

(1983)

b
ki

| 8. Independent Writing
| %hl}ci.ren write their own pieces, including (in
i addition to stories and informational pieces)

retellings, labeling, speech balloons, lists, etc.

Provides opportunity for the independent
production of written text

Provides chance to use writing for different
purposes across the curriculum

Increases writers’ abilities to use different forms
Builds ability to write words and use punctuation
Fosters creativity and the ability to compose

Bissex (1980)

Clay (1975)

Dyson (1982)

Ferreiro & Teberosky
(1982)

Goodman, Y. (1984)

Harste, Woodward, &
Burke (1984)

FIGURE 3-1

continued
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Special Attention to Letters and Words Values Supporting

and How They Work Research

Woven through the activities in the frame- + Helps children become familiar with letter Adams (1990)

work teachers have opportunities to help forms Cunningham (1995)
children notice and use letters and words; + Helps children learn to use visual aspects of Read (1970; 1975)
knowledge is further fostered through the print Schickedanz (1986)

use of alphabet centers and word walls.

Provides opportunities to notice and use

letters and words that are embedded in text

« Provides opportunities to manipulate letters
and make words

» Provides a growing inventory of known letters
and words

+ Helps children link sounds with letters and
letter clusters

« Helps children use what they know about
words to solve new words

Achieving Coherence Through Extensions and Themes

« Elements of the framework are integrated through the content of the curriculum. Teachers extend stories and link them
together through art, drama, music, experiments, and mathematics activities. For example, children might make story
maps, create a restaurant for daily dramatic play, make innovations on texts, plan their work with lists, write observations
of change in nature, compare several versions of a text, engage in an in-depth study on a particular subject, or take surveys
and analyze the results. Literature is an integral part of the process.

« Provides opportunities to interpret texts in different ways

+ Provides a way of revisiting a story

+ Fosters collaboration and enjoyment

+ Creates a community of readers

« Provides efficient instruction through integration of content areas

+ Enables children to express and extend their understanding using the processes of various disciplines

Documenting Children’s Progress

« Teachers systematically gather observational data over time to document the progress of individual
children. Some formal assessments are used; data are aggregated to assess overall effects of the program.

« Provides information to guide daily teaching

« Provides a way to track the progress of individual children

« Provides a basis for reporting to parents

« Helps a school staff to assess the effectiveness of the instructional program

+ Provides children with evidence of their growth

Home and Community Involvement

+ Parents participate in the school curriculum through receiving information, being welcomed in the school, participating in
book making workshops, and receiving Keep Books for children to read at home.

+ Brings reading and writing materials and new learning into children’s homes |

+ Gives children more opportunities to show their families what they are learning

* Increases reading and writing opportunities for children

+ Demonstrates value and respect for children’s homes |

FIGURE 3-1 continued
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i about and respecting
ernative meanings.
‘ ng and restating ideas.
anguage to investigate and

ying and sharing the play of language
ugh poetry, thyme, and humor.

e\“/’ery component of the framework,
ildren use language to learn and teachers
anguage to extend children’s language
demonstrate new ways of using it. Read-
aioud provides new models and meaning
t can be applied in group and indepen-
writing. Composing written text from a
ch oral backdrop is demonstrated through
Interactive writing. In guided reading, teach-
ers frame the selection orally before reading;
ongoing conversation directs children’s atten-
tion to examples that will move them forward.
n literature circles, children learn how to lis-
ten to and extend each other’s understanding.
- Whiting workshop of guided writing provides a
context for using oral language to support spe-
cific writing strategies and skills. In indepen-
dent reading and writing and in center
activities, children’s conversations with each
other support the process. With a balanced lit-
eracy approach, the classroom is orderly and
quiet enough to work without distraction, but
it is by no means silent. Oral language is the
constant vehicle and support for learning.

Integrated themes
The talk varies as children focus on a topic of
interest such ag butterflies, folktales, or friend-
ship. Integrated themes serve a larger purpose
by creating an overarching web of meaning
that helps children connect the various read-
ing and writing activities in a purposeful way.
Not all components of the framework are re-
quired to be part of an integrated theme. For
example, guided reading is seldom connected
to a theme. But where connections are possi-
ble, implementing a theme adds interest to
the curriculum and helps children create
meaning across reading and writing.

A piece of literature is sometimes the

1 GUIDED READING WITHIN A BALANCED LITERACY PROGRAM 1

impetus for thematic learning that reaches
across the curriculum. For example, Peanyt
Butter and Jelly, by Nadine Bernard Westcott,
was the source of some limited but authentic
connections in Ida Patacca’s kindergarten
class. Children enjoyed hearing their teacher
read this fancifu] thyming song and joined
in. They created a shopping list and made
their own peanut butter and jelly sandwiches,
an activity that involved mathematical rea-
soning as well as many aspects of literacy. A
broader theme was sparked by reading sev-
eral versions of The Three Little Pigs. Chjl-
dren compared versions, dramatized and
wrote their own adaptation of the story, cre-
ated a story map, and read it several times.
They explored facts about real pigs and
wrote an informational big book. Purposeful
reading and writing permeated the thematic
study.

Elements of the framework

The elements are not fixed and separate, and
activity in the classroom moves smoothly
around them. However, discussing them sep-
arately is a tool for planning how to yse
them. Each element requires a different leve]
of support from the teacher and respects the
level of control or independence of the chjl.
dren (see Figure 3-2). For example, the
teacher is in full control of reading aloud, a-
though the children are actually listening,
commenting, and joining in on familjar
parts. In shared reading the child shares the
control with the teacher. In guided reading,
the child is mostly in control, but the
teacher provides a small amount of support.
In independent reading, the child is in full
control of the process, with little or no
teacher support. The same applies to the dif-
ferent contexts for writing.

Figures 3-2, 3-3, and 3—4 summarize the
four kinds of reading and writing, the level
of support provided by the teacher, and the
materials used.

Reading aloud
Reading aloud is the foundation of the early
literacy framework. By being immersed in 4
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Relationship Between Teacher Suppert and Child Control

High Support

Level of Teacher Support

Moderate / Low Support

Level of Child Control

Little / No Support

AN

FIGURE 3-2 Relationship between teacher support and child control

variety of well-chosen texts children not
only learn to love stories and reading but
they also learn about written language.
Teachers in kindergarten and first and sec-
ond grade often read the same story—a
favorite that is rich in language opportuni-
ties—many times. Children assimilate a
sense of the structure of written language
and can produce it in a way that sounds
like reading and approximates text. Just as
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important, they learn how texts are put
together—how stories work or how you look
for the information in expository texts.
They build up a repertoire of text struc-
tures and literary language structures that
will support them in their independent
reading.

Reading aloud begins the first day of
school and continues throughout a child’s
school career. From hearing a text read,
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Four Kinds of Reading / Four Levels of Support

| Four Kinds of Reading

| Reading Aloud
. The teacher selects and reads a
book or other text to the
children. Texts rich in meaning
or language and class favorites are
read again and again,and are used
- as a base for other activities.

Shared Reading

« The teacher introduces and reads an’

enlarged text or a small text of
which each child has a copy. On
refrains and in multiple readings,
children join in, reading in unison.

Guided Reading

« The teacher selects and introduces a
new text.

« Children read the whole text to
themselves.

Independent Reading
« The children read to themselves
or with partners.

Levels of Support

« Teacher provides full support for

children to access the text.
Children respond to pictures,
meaning, and language.

They may join in but usually do not
focus on features of print.

Teacher provides high level of
suppott.

There is some group problem solving
and a lot of conversation about the
meaning of the story.

Readers support each other.

Some teacher support is needed.
Reader problem-solves a new text
in a way that is mostly independent.

Little or no teacher support is needed.
The reader independently solves
problems while reading for meaning.

Materials

« Individual book for teacher.

« Large-print charts.
« Big books.
« Individual copies.

« Easel.

« Pointers.

« Individual books.
« Easel and chart paper.

« Big and little books.

« Large-print charts.

« Writing displayed in the room.
« Classroom library.

« Pointers.

FIGURE 3-3 Four kinds of reading/four levels of support

older children develop in-depth knowledge
of characterization and complex plots. Read-
ing aloud makes available rich content so
that children can analyze texts and compare
them. It allows the teacher to demonstrate
ways to make personal connections and
comparisons with books that children use for
interactions in literature circles and forms a
foundation for other reading and writing ac-
tivities.

Shared reading
In shared reading, students join the teacher to
read aloud in unison from an enlarged text—a
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big book, a poem, or any enlarged message or
story. Texts enlarged on an overhead projec-
tor can also be used. The children must be
able to see the print clearly so they can engage
in the group reading process.

During the reading, the teacher or an-
other student guides the readers by pointing
to (or sliding below) each word of the text
with a dowel rod or other long slender ob-
ject. The technique was originally developed
in New Zealand (Holdaway 1979) as a way
to involve young children intensively in a
story while inviting them to attend to print.
As in the lap story, the text is initially read
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Four Kinds of Writing / Four Levels of Support

Four Kinds of Writing

Shared Writing

« The teacher guides children to
compose messages and acts as their
scribe. The message is reread many
times.

« Teachers may use a combination of
writing for children and interactive
writing, being aware of time and
pacing.

Interactive Writing

« The teacher guides group writing of
a large-print piece, which can be a
list, a chart, pages of a book, or
another form of writing.

« All children participate in compos-
ing and constructing various aspects
of the writing.

« The piece of writing is read many
times by the group during the
process and as shared reading.

Guided Writing or Writing Workshop

« The teacher has individual
conferences with writers, giving
selected feedback.

« The teacher may work with the
whole class or a small group to
provide general guidance and mini-
lessons on any aspect of writing.

Independent Writing

« Children write their own messages
and stories, sometimes helping each
other.

Levels of Support

« The teacher provides full support.
« The teacher models and demonstrates

the process of putting children’s ideas
into written language.

There is a high level of teacher
support.

The teacher models and demonstrates
writing processes but also involves
individual children.

The teacher selects letters, words, or
other writing actions for individual
children to do; the pen or marker is
shared.

The message or story is composed by
the group and then constructed word
by word.

Some teacher support is needed.
Children generally select their own
topics and pieces but the teacher sets
the scene and gives specific guidance
and/or feedback as needed.

Children solve their own problems in
writing with teacher assistance and/or
feedback.

The teacher provides specific
instruction in minilessons and
conferences.

Little or no teacher support is
needed.

The reader independently composes
and writes, using known words and
constructing the spelling of unknown
words.

Children know how to use the
resources in the room to get to words
they cannot write independently.

Materials

« Large charts and markers.

« Materials for making big books.

« Individual slates (optional).

« Magnadoodle or slate for the teacher.

« White tape for making corrections.

« Pointer for rereading.

« Letter chart or letters for use as a
model for formation.

« Large charts and markers.

« Materials for making big books.

« Individual slates (optional).

« Magnadoodle or slate for the teacher

« White tape for making corrections.

« Pointer for rereading.

« Letter chart or letters for use as a
model for formation.

« Word wall, dictionaries, or other
resources.

« Paper, pencils, markers, staples, pre-
made plain books, and art materials.

o Print-rich environment as a resourct

« Paper, pencils, markers, staples pre-
made plain books, and art materials
« Resources children use on their owr
such as the word wall or dictionarie
« Print-rich environment as a resourc

FIGURE 3—4 Four kinds of writing/four levels of support
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by the teacher but the print is large enough
that children can attend to it in incidental
ways. Unlike home reading, however, teach-
ers deliberately draw attention to the print
and model early reading behaviors such as
moving from left to right and word-by-word
matching. Many texts used for shared read-
ing in the early stages have a repeating re-
frain or thyme to increase the enjoyment of
reading them over and over.

Designed to be used with the whole class
or a small group, this activity provides many
opportunities for incidental learning about
the way written language works. The con-
text created by shared reading is totally sup-
portive of young readers as they begin to
attend to the details of print while still fo-
cusing on meaning and enjoyment. Shared
reading:

¥ Builds on previous experiences with

books.
B Provides language models.
1 Expands vocabulary.

I Lays a foundation for guided and
independent reading.

1 Supports children who are on the verge of
reading so that they can enjoy participating
in reading whole stories.

I Provides an opportunity for the teacher to
demonstrate phrased, fluent reading and to

draw attention to critical concepts about
print.

B Provides a context for learning specific
words and features of words.

1 Helps children become familiar with texts
that they can use independently as resources
for writing and reading.

Shared reading is highly complementary
to the instructional goals of guided reading.
It begins very early in the kindergarten year
before children can read even a little. In
shared reading, emerging readers get a
chance to behaye like readers and learn the

process. After children begin participating
in guided reading groups, however, shared
reading does not stop. Many of the strategies
needed for independent reading of a text can
be taught during shared reading, especially
when it is used with a small group rather
than the whole class. For example, after sev-
eral readings, when children are familiar
with the text, the teacher can draw chil-
dren’s attention to various aspects of the
text, such as letter-sound relationships, vi-
sual information, predicting and checking,
or using illustrations. He can cover up a
word with a Post-it, for example, letting
children predict the word and the first letter,
and then uncover the word to confirm.

The approach can be varied by giving
children small copies of the book and letting
them follow along, reading their own copies.
Books made through interactive writing can
be reproduced in small sizes and photo-
copied so that everyone can take home a
copy. Children can also do shared reading on
their own (in small groups or with partners).
Observation of children’s use of reading
strategies in one setting, shared or guided,
informs the teaching decisions in the other.

Although there is some overlap, book
selection is generally different for shared and
guided reading. (Books introduced in both
settings may be used for independent read-
ing.) For shared reading, teachers can use a

-commercial big book, or a book, story map,

or chart that the children have produced
through interactive writing. Books children
write in groups have many advantages. Chil-
dren have attended closely to the print
while producing the writing, and they have a
strong feeling of ownership for the text.
They go back again and again to the books
they have made together.

The book selected should be one that
children enjoy and will request again. Chil-
dren’s responses will indicate whether a par-
ticular book is a good choice. The print must
be clearly seen by all children in the group,
even those in the back. Some books may be
appropriate for shared reading with a small
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group; others may have print that can be

seen by a large group. Some books may have

a refrain; the structure of repetitive texts
helps children readily join in and supports
their ability to use language pattern and syn-
tax. Books with rhyme help children build
an internal sense of the sounds of language.

A big book should have just a few lines
of print on each page. For children just be-
ginning to engage with print, one line on a
page, with clearly defined spaces between
words, is best. It is difficult for children to
follow a text with many lines of print. The
print should be clear and readable and there
should be an easy-to-see but not exaggerated
space between words.

Aside from the literacy learning in-
volved, another value of shared reading is
the role it can play in creating a community
of readers who enjoy participating together
in literacy events. Later on in school, shared
reading becomes choral reading and readers
theater. Over time the nature of the activity
shifts and changes, but the shared experi-
ence still has much value.

Guided reading
Guided reading places the child in a more
formal instructional reading situation. In
kindergarten there is a smooth transition
from shared to guided reading as children re-
veal that they are on the verge of reading.
Teachers make the decision to move some
children into guided reading by observing
children’s behaviors as they explore books
independently and participate in shared
reading. After hearing books read aloud,
many children will begin to try to figure
them out for themselves. Approximations
come closer and closer to the actual text and
they notice particular words or details of
print. Shared reading demonstrates word-by-
word matching, and children will begin to
emulate this behavior as they read very sim-
ple books with natural language and only
one or two lines of text per page.

In first grade, guided reading is a founda-
tion of the literacy curriculum. To sustain

forward progress, children need to take part
in a guided reading group between three and
five days per week in the early stages, reading
a new book just about every time the group
meets. Beginning books are relatively short
(between eight and sixteen pages) so it is
possible to build a large collection of books
that children have read before, which can be
placed in “browsing boxes” for independent
reading. As children grow in their ability to
read longer and more difficult texts, they
may have to spend more than one day on a
selection. There will also be shifts over time
in the focus of guided reading. Throughout
the grades guided reading takes on a variety
of other purposes and forms: analyzing texts
for character development and structure,
comparing texts by theme, learning to read a
variety of genres, or learning how to get in-
formation from texts.

Collections of books—Ileveled according
to their support and challenge—are often
shared by kindergarten and first- and sec-
ond-grade teachers; collections may also be
developed for intermediate teachers to
share. Children do not read the same se-
quence of books; there are enough selections
to meet the needs and interests of all. At all
grade levels, teachers use dynamic, flexible,
grouping rather than fixed reading groups.

Independent reading

Independent reading involves children not

" only in reading books but in using all the
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written materials in the classroom. A fa-
vorite activity is to “read the room,” which
means walking around with a pointer and
reading everything that is displayed on the
walls or on hanging charts. Poems, songs,
pieces composed through interactive and
shared writing, and big books are all grist for
the mill.

Reading and rereading familiar texts has
been shown to support young children’s
learning to read. Every child in every class-
room, every day, deserves the chance to be-
have like and enjoy the pleasure of being a
good reader. Achieying this goal requires us as
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teachers to be superb choosers of books for
children and eventually to teach them to
choose books for themselves. It also requires a
large classroom library as well as well-stocked
school libraries. Possibilities for independent
reading are displayed in the chart shown in
Figure 3-5, which is by no means exhaustive.

Further reading experiences

There are also other important structures or
contexts that extend readers. Children need
many opportunities to discuss books they
have read or may not yet be able to read.

Literature circles. Literature circles are a
means for more intensive talking or thinking

about books, or “book talk.” When children
share their personal responses and interpre-
tations of a book with one another, they are
able to gain a deeper understanding of them-
selves and their world.

Book talks or literature circles can fol-
low a read-aloud, as the children respond to
story elements such as character, setting,
plot, language, or illustrations. As partners,
as a small group, or as a class, the children
can make connections between one book
and another, compare works by an author or
illustrator, contrast versions of a story, or re-
late a story to their own lives. These same
contemplations of a text can follow shared

Location In Classroom

Walls

Centers

Possibilities for Independent Reading

Variety of Texts to Read

e name chart

* nursery thymes on large charts

» alphabet charts
 number charts

» songs (e.g., “Happy Birthday to You”)

o labels or lists
* posters

* helpers chart and other management charts with names

» word wall

* interactive writing: story retellings, story maps with labels, alternative texts

* poster or poem charts
» pocket charts

« directions

* menus or recipes (restaurant or house corner)
« reference materials: encyclopedias, dictionaries, thesauruses

« informational books
« manuals

+ reference charts, diagrams, maps

Classtoom Library + big books
» baskets of books sorted by author, illustrator, theme, series or other genres

« books arranged by level

» browsing boxes

+ poem box

+ class-published books
* paperbacks (novels)

FIGURE 3-5 Possibilities for independent reading
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reading of a poem or story, listening to a
story at the listening center, or guided read-
ing of a book with many layers of meaning.

A common approach to literature circles
is for partners or clusters of students to talk
about their books. They may discuss the
same title or different books they have read
on a theme, by an author or illustrator, or of
a particular genre. The teacher sets up a sys-
tem for choosing books and schedules time
for the students to meet. Partners or groups
read their books, often noting parts they
want to discuss, and gather to talk about
them. This intensive, open-ended literature
discussion provides the richness of literature
experiences to all students regardless of cur-
rent instructional reading level.

Reading workshop.  The goal of any reading
program is a child’s ability to select, read in-
dependently, and think deeply about books.
Reading workshop is similar to writing
workshop: the teacher presents a short, fo-
cused lesson to support the effective use of
reading strategies or to promote and
broaden students’ knowledge about books.
Children generally choose their own books,
confer with peers or the teacher, and share
their reading with the group (there may be a
designated reader’s chair, for example). This
structure is very powerful in developing
readers who love books and who can
choose, read, and discuss books in authentic
ways.

Shared writing

For many years, language experience has
been a useful technique in kindergarten
and first-grade classrooms. Essentially, the
teacher invites a child or group of children
to compose aloud a written message. The
message is usually related to some individual
or group experience. The children talk and
the teacher acts as scribe. The children are
able to turn their ideas into written lan-
guage, and the teacher can demonstrate the
writing process. The stories are much richer
than children can write themselves and are
good material for children to read. Products
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are usually displayed in the room as re-
sources.

Interactive writing

Building on Holdaway’s (1979) work in shared
reading, Moira McKenzie, Warden of the In-
ner London Education Authority, created an
approach that she called shared writing (now
called interactive writing). The process drew
from language experience but differed in
several important ways. Instead of scribing
verbatim exactly what children say, the
teacher and children jointly compose a text,
often modeling the structure of a piece of
literature. For example, after hearing Bill
Martin’s Brown Bear, Brown Bear several
times, a teacher and a group of children
might create a text like: “White dog, white
dog, what can you see?” The text is then
written word by word, with the teacher
demonstrating the process and the chil-
dren participating in specific aspects of its
construction.

1. Shared writing is especially useful in
helping beginners make connections
between oral and written language.

2. It involves more intensive attention to
hearing the sounds in words and to spelling
patterns.

3. Itis one of the most powerful elements
in the early literacy framework because the
teacher is helping children develop the
skills they need to become more proficient
writers within a meaningful context.

Gradually, the teachers in the study
groups we worked with began to involve
children more, asking them to come up to
the easel and fill in a letter or known word.
Accordingly, they renamed the process inter-
active writing to denote the shared-pen char-
acteristic.

First, the teacher and students work to-
gether to discover a reason for writing. Once
the purpose is established, the teacher helps
students gain control over the conventions
of print that writers need in order to be able



# GUIDED READING WITHIN A BALANCED LITERACY PROGRAM &

to communicate their messages in written
language.

Sharing the pen begins in kindergarten
~ with children filling in just a few letters, per-
haps those that can be linked with the
names of members of the class. They may
also supply a few known words (the or is, for
example). The technique gives teachers a
chance to demonstrate saying words slowly
and connecting the sounds that are embed-
ded in words to the letters and clusters of let-
ters that represent them.

Interactive writing provides an authen-
tic setting within which the teacher can ex-
plicitly demonstrate how written language
works. In kindergarten and first grade this
approach eases the transition to literacy by
engaging children in:

¥ Cooperatively composing and negotiating
a text.

1 Using literature as a basis for writing.

¥ Constructing words through connecting
letters (and clusters of letters) and sounds.

I Learning how written language works.
B Connecting writing and reading.

# Producing a text that will serve as a
continuing resource for reading and writing,
particularly when children are working
independently. s

The subject of interactive writing may
be anything—recounting a group experi-
ence; recording ideas from or about individ-
uals; writing lists, letters, or messages;
retelling stories; labeling; writing recipes; ex-
panding on or developing a piece of litera-
ture; or creating a group story. The writing is
based on the children’s experiences, inter-
€8ts, strengths, and needs. 4

As children grow more knowledgeable
about writing, teachers make different deci-
sions about sharing the pen. For example,
children who know the alphabet letters and
many sounds will not need to link letters to
their names but wil] be exploring more com-
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plex notions about the ways words work.
There will be many words that all children
know how to write quickly and automati-
cally, so teachers will not take the time to
share the pen in those instances but will
write for the children. It is the teacher’s re-
sponsibility to draw children’s attention to
elements of written language that challenge
children and offer the examples that pro-
mote new learning.

There is no one way to conduct interac-
tive writing, but the following procedures
have proved effective with beginning writers:

1. The teacher and children negotiate a
text, which the teacher helps the children
remember as the writing proceeds. In the
early stages of interactive writing, the
negotiated message is repeated several times
by the group. Additionally, it is reread from
the beginning each time a new word is
completed.

2. The teacher and children share the pen
at various points in the writing. The
message is written word by word, as the
children reread up to the word for each new
word attempted. Sometimes the teacher
writes the word; often, different children
contribute a letter, several letters, or a
whole word.

3. Where appropriate, the teacher invites
the children to say the word slowly
(emphasizing_ but not segmenting sounds),
predicting the letter by analyzing sounds.
Children may come up with any letter in
any order; the teacher fills in the rest.

4. Some words are known words that are
written in quickly. Others are almost under
control for most of the children in the class
and can be called attention to as a “word we
almost know.” Still others can be analyzed
later to help children learn how words work.
Different kinds of words can be placed on a
“word wall” to be used a resource for further
learning.

5. As the teacher and children write the
message, the teacher may help children
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attend to important concepts about print
such as spaces, punctuation, capitalization,
or the features of a type of writing, such as a
list or set of directions.

An important part of interactive writing
is the way it makes visible to children how
written language works. A neat, totally ac-
curate product is not the goal, although the
writing should be very readable, since it will
be the basis of future shared or independent
reading.

An interactive writing session will typi-
cally last from five to thirty minutes depend-
ing on the age, experience, and interests of
the children involved as well as the purpose
and topic.

Interactive writing can demonstrate
the value of a continuing piece of work.
Producing a piece of interactive writing
may take days or even weeks. Conceptualiz-
ing, talking, and planning are part of the
process. Not only do children like doing it
over time, but they experience coming
back to a project day after day, thinking
about where they left off and where they
will resume. An example is Ida Patacca’s
Story map and retelling of the story of The
Three Little Pigs. Ida read the Galdone ver-
sion of the story many times to the children
and they enjoyed joining in. Most children
could approximate the text while “reading”
it alone. ‘

When they decided to make their wall
mural, they first used interactive writing to
list things they wanted to make and place on
the map. Then, sentence by sentence, they
created a text. Each word was written on in-
dividual cards and placed across the bottom
of the mural to form a story of about ten
lines, which would be read again and again
as children chose to “read around the room.”
All children in the class could read the story,
which had been reread many times during its
construction, and they often used it as a re-
source for their own writing. The whole
process took about three weeks and was the
inspiration for other writing such as the
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book about real pigs previously mentioned.
At the end, children had g beautiful and
constantly useful product of which they
could feel proud.

The important thing, however, is the
process. Many decisions are involved, and
persistence and thought are required. Here is
a timetable for a piece of interactive writing
based on literature that might be used in
kindergarten or first grade (other kinds of in-
teractive writing may take much less time
and follow different schedules):

¥ Days 1-4. Read the selected piece of
literature aloud each day.

B Day 5. Read the selected text again.
Negotiate the type of writing to be created
(retell the story, create an alternative text,
make a story map, etc.).

B Day 6. Read the selected text again.
Make a list related to the writing to be
done.

N Day 7. Read the text again. Write the first
sentence on chart paper. Read the sentence
together.

I Days 8-9. Read a new story that is related
to the interactive writing. Review the
sentence written yesterday, and write several
more sentences. Read together all
sentences.

B Day 10. Read a new story that is related
to the interactive writing. Read together all
sentences. Plan and begin art work.

N Days 11 & 12. Read a new story.
Complete art work and place in book (or on
wall mural, etc.).

N Days 13 & 14. Read a new story and
begin to think about other kinds of
interactive writing. Read together the
previous book or wall mural created through
interactive writing. Add details (such as
labels or speech bubbles created by
individual children). Read a “take home”
book if the teacher has created one based on
the interactive writing.
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I Days 15 & 16. Reread a selected story and
begin to work on a new piece of interactive
writing. Read together the previously
completed piece of interactive writing.
Encourage children to do independent
writing based on the completed piece of
interactive writing.

Interactive writing is a setting in which
children become apprentices working along-
side the more expert writer, the teacher.
Everyone in the group gets a chance to con-
tribute something, and everyone can see
how it all fits together. Oral language is the
foundation of the process. Children can par-
ticipate in the complicated task of consider-
ing a range of language and ideas and
shaping them into a piece of language that
can be easily represented in written form.

It is very powerful for beginners to be
able to put together skills to express a mes-
sage. Even children who can read and write
very little independently have a chance to
participate in the process of making a book
or other piece of functional writing. They
can be authors and illustrators right away.
By demonstrating and inviting children to
participate, the teacher makes explicit the
conventions of print—spacing, punctua-
tion, organization of the page, beginning on
the left.

Children can more easily see the purpose
of these conventions because they are using
them to produce their own text. Children
begin to sense the relationships between the
type of text being created and the form the
writer selects. Often, the interactive writing
is linked to other texts, giving children a
chance to make meaningful connections be-
tween their own writing and other pieces of
written language they have heard read or
have produced themselves. Finally, interac-
tive writing gives children a chance to create
decontextualized language. The language
they produce can be read and understood by
others or, later, by themselves. They are as-
Suming power over written language.

As  children develop sophistication,

interactive writing can still be used to illus-
trate more complex skills such as paragraph-
ing. More accomplished writers explore
different ways of structuring text for various
genres. Teachers can illustrate the use of
word analysis and teach spelling or complex
forms of punctuation. Interactive writing
can lead to group authorship. Group re-
search projects, stories, and plays require in-
teraction and cooperation.

Guided writing or writing workshop
Guided writing or writing workshop—Gia-
cobbe 1981, Graves 1983, Atwell 1987—is
another way for teachers to help children
learn to write, but in this case the children
are constructing their individual pieces of
writing with teacher (and eventually peer)
guidance, assistance, and feedback. The
teacher may have individual conferences
with children or call them together first for a
minilesson on an aspect of writing from
topic selection to composition to punctua-
tion to letter formation.

To participate effectively in writers
workshop, ‘students need a simple, pre-
dictable structure that frees them to concen-
trate on their writing.

Minilessons (5-10 minutes). With students
gathered on the carpet or in a circle of chairs,
the teacher provides a short, focused lesson
that provides assistance to the writers. These
topics almost always emerge from what the
teacher notices the students need to leam
from observing their writing, conferring with
them, and reviewing their writing folders.
Topics for minilessons may be selected be-
cause they are fine examples of something
writers do that will enable the students to de-
velop their craft. When the minilesson is
about something all writers need to do that
day, the teacher may remind the students to
attend to that particular topic in their own
work. Mary Ellen Giacobbe, an expert in
writing development, has categorized mini-
lessons as procedurdl, strategy/skill, or craft.

A procedural lesson is a brief instruction
on routines or materials that will enable
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writers to carry on independently. These
minilessons are important early in the year
because they show students how to manage
their writing time. They might include such
topics as organizing and using the writing
folder, choosing paper and a cover, using the
stapler, or conferring with a partner.

Strategy/skill lessons address the skills of
a writer. These include saying words slowly
and recording their sounds, leaving space be-
tween words, learning about word construc-
tion, and using capital letters for names or at
the beginning of a sentence.

Craft lessons address what writers and il-
lustrators do to communicate their message
to readers. They include instruction on such
topics as eliminating unnecessary informa-
tion, adding information, providing detail,
choosing a title, writing a good lead or end-
ing, providing illustrations that enhance the
story, and writing in a particular genre.

Writing and conferring time (20—30 minutes) .
During this time, all students are writing.
One student may be composing, another re-
vising by rereading and crossing out unnec-
essary information, another proofreading for
spelling errors in a completed draft, another
copying a story to make a published book.
While students write, the teacher circulates,
interacting with them in brief conferences
or conversations that enable the writer to
move the writing forward. For example, the
teacher may first ask the student to read the
piece, then tell the student what she under-
stood or ask a question or two about some-
thing she didn’t understand. Or the teacher
may show a child how to say words slowly,
write a simple frequently used word, or leave
spaces between words. For a child who had
trouble getting something down on paper,
the teacher may simply listen to the child
read what he has written. The teacher’s fo-
cus is developing the writer, not simply im-
proving the piece the child is writing.

Sharing session (10~15 minutes). The class
gathers on the carpet or sits in a circle of
chairs to share and support work in progress

or to hear a writer read a finished piece. The
teacher selects students to come to the au-
thor’s chair, offering yet another opportunity
for students to get response to their writing
and to observe how to confer with peers.
When a finished piece is being shared, no
further suggestions are given, for the purpose
is a celebration of the author’s finished work.

The goal of writing workshop is continu-
ous growth in the writers as they learn more
about the writing process. They experiment
with different styles, with editing and revis-
ing, with constructing both stories and infor-
mational pieces. They receive editorial
feedback and guidance from the teacher and
eventually from their peers. Teacher demon-
stration and articulation of the process of
reading and writing is critical to children’s
understanding.

Independent writing

Independent writing is generated by the
child and requires very little teacher support.
Children have resources in the classroom,
and they know how to use them. The walls
are filled with writing that the children have
produced and know how to read; pieces of
art are annotated, and there are charts with

- familiar poems and songs. Particular words
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can be found in these known pieces. There
are dictionaries, both personal and commer-
cial. Younger children find the “word wall”
particularly helpful. This wall is constantly
being constructed and reconstructed by the
group. Generally, it contains very useful
words that children need to use in writing
and also words that they have found to be
alike in various ways (words that begin alike
or have similar endings, for example).

Ideas for independent writing come out
of the group sessions. Independent writing
gives children an opportunity to write in
various genres for various purposes across the
curriculum: survey questions; letters to a
friend; stories; informational pieces. Chil-
dren may also have personal journals in
which they write regularly. The literacy
framework ensures-that the teacher is con.



tly aware of the need for variety. An-
ther way the teacher uses the framework is
) help children see the relationship be-
:een what they are leaming in interactive
iting and how they encode messages in in-
pendent writing. Teachers show children
how they can use their new learning inde-
i_ﬁ_endently and then observe to see whether
the transfer takes place. Observing indepen-

Classroom Snapshot:
Use of the Literacy Framework
n Kindergarten

“Kyeara is a typical kindergarten student in a
culturally diverse urban school where 95 per-
cent of the students receive free or reduced-
price lunches. Ida Patacca is the teacher and
for several years she has utilized the literacy
framework to conceptualize her teaching.
The children in Ida’s classroom spend their
year together immersed in books and stories,
first-hand experiences, and language. Every
day they learn about how reading and writing
works. By the time they leave this classroom,
they are literate; they can read simple texts
and write their own messages and stories.

Throughout their learning day, the chil-
dren will engage in activities carefully de-
signed and offered by their teacher to help
them build and use their individual knowl-
edge and strengths. Enabling children to
use what they know to get to what they do
not yet know is a basic principle of this ed-
ucation.

It is January in this kindergarten class-
room. In the morning, children come in and
begin their “reading time.” Although a few
students have chosen other projects, most
are using the extensive classroom library.
Kyeara and two of her friends, Sierra and
Lindsay, read The Three Little Pigs together,
laughing at the funny parts, knocking on the
floor to represent the wolf, and saying to-
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gether in fierce voices, “Little Pig, little pig,
let me come in!” This could be called a
“reenactment,” for they are not matching
print. However, their language is very close
to the text. They have an internal sense of
the syntax, the meaning, and the way the
text is put together.

After the children spend some time in
independent reading, Ida calls everyone to-
gether and selects a book to read aloud.
While Ida reads The Three Little Pigs, she holds
the book at the eye level of the children,
who are seated close. As they listen, the
children also discuss the story, making con-
nections to other books and real life experi-
ences. Without losing the momentum of the
story, Ida judiciously pauses to give attention
to children’s observations and questions. Be-
cause this is the fifth time they have heard
The Three Little Pigs read aloud, the children
know the story so well they are able to ask
in-depth questions. For example, one child
points out the pig’s snout and the concept—
different kinds of noses—is discussed. This
kind of attention to vocabulary would not be
possible during the first reading.

Interactive writing

Often, children’s literature is used as a base
for interactive writing. Today, the children
have decided that they want to retell The
Three Little Pigs on a story map. After Ida
suggests that they might want to make a list
of what they will need to illustrate their
map, the group agrees and children begin to
suggest ideas. Kyeara says that they will need
three houses, one of sticks.

This is one of the times when Ida helps
children attend to the conventions of print.
She asks the group to say the words slowly as
they write them down. She finds this to be
an extremely effective way of teaching
sound/symbol relationships. By this time of
the year, children are able to hear and record
many sounds in words. They know that pigs
begins with the letter P and ends with S. Fig-
ure 3-6 shows Kyeara reading the story map
of The Three Little Pigs. Because she has had
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FIGURE 3-6 Kyeara reading a story map

many experiences reading the first part of
the map, she can read the story indepen-
dently with ease.

At the beginning of the year, when chil-
dren know less about sound/symbol rela-
tionships, one way that Ida helps them
develop these relationships is by using a
chart with everyone’s name on it. She then
links unknown words to known words—the
names of students in the class. For example,
had they been writing this list in the early
part of the year, she would have linked the P
in pigs to the P in Patacca saying, “Pigs, Pat-
acca. Pigs starts just like Patacca, with a P.”
Now, later in the school year, the children
don’t need to refer to the chart for initial
or final sounds, but they still notice things
about their first and last names when ana-
lyzing more difficult parts of words. The
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powerful demonstrations in interactive
writing help children begin to write on
their own.

Journal writing
Some mornings, Ida models the process of
beginning a journal entry for her kinder-
garten students. She talks about and shows
the supplies she needs. Then she says that
first, she has to think of something to write:
“If you are real quiet for a minute, I'll think
of something I want to write.” As the stu-
dents look on, she demonstrates composing
a sentence and beginning to write. She em.-
phasizes thinking about the first word and
saying the sentence out loud so that she can
remember it.

Then, students begin to write for them-
selves. When Kyeara.and her friends are writ-
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ing in their journals, they can choose their
own topics. Their teacher observes them
closely to see who needs extra help. They
write about what js happening in their daily
lives and topics that are being studied in the
classroom. Kyeara writes I Like The hoyse. |
Like Miy MoM. She draws a beautiful pictyre
of her house, a rainbow, and the sun, which
she labels snu. She reads it to Ida, who notices
how she is saying the words slowly, really
thinking about the sounds in my., Then,
Ida works with her 1o $ay sun again and
think about the Jast sound. Kyeara is wel] able
to analyze words for the final consonant
sound. She says words slowly, linking sounds
and letters.

Moving to guided reading

On other mornings, Ida and her class read a
few favorite Poems that are printed on large
chart paper. These poems are laminated for
durability, and children often return to
them during theijr independent reading
time. After reading one particular poem,

sen this book in order to demonstrate
checking the print with the illustration, but
the children’s attention was also drawn to
other things in the text. For example,
Kyeara notices that the punctuation was dif-
ferent on these tWo pages—one had a ques-
tion mark and one a period. Ida and the
children talk about statements and ques-
tions.

By January in kindergarten, Ida has be-
gun to gather two or three children together
for guided reading lessons. At that time she
focuses on the Particular instructiong] needs
of that group of children, Today, guided
reading for Kyeara is planned for the after-
10on when children are working in the varj.
Ous centers in the room. '

This classroom snapshot provides one
example of literacy learning in kinder-
8arten in which the goal is providing every
child with numerous opportunities organized
around a flexib|e literacy framework.
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Documentation of Progress

Assessment is an integral part of the frame-
work. Chapter 6 outlines a variety of ways
to assess and document children’s reading
behavior. The assessment system, however,
encompasses the range of achievement
across the curriculum, Teachers gather data
that (1) track the progress of individual chjl-
dren and ( 2) assess the impact of instruction
on the group. Marie Clay’s Observation Sur-
vey (1993a) includes informative measure-
ment instruments that whep administered
to individuals at Systematically spaced in-
tervals provide patterns of
also guide instruction. Running records are a
powerful tool not only for assessing reading
levels and matching children with texts but
for analyzing reading behaviors for evidence
of the development of independent reading
Strategies.

Home and Family Involvement

Home and family involvement enhances the
work in the classroom and helps children yse
their literacy learning in different contexts,
Teachers have found many ways to involve
parents and family members i, the life of the
school, from visiting their homes to having
parents work in the classroom to conducting
workshops on children’s learning. Three
ideas that teachers in the literacy project
have found helpful are described below,

Writing briefcase

The writing briefcage is a
case that contains a] kinds
rials—tablets, markers, pencils, crayons,
loose paper, stapled books, note pads, en-
velopes, Post-its, scissors, etc. Many of these
materials can be acquired free or at low cost.
Children rotate taking the briefcase home,
each time sharing what they produced at
home when they bring the briefcase back to
school the next day. Often, parents and sib-
lings write notes of draw pictures for chil.
dren to share. The briefcase has severa]
positive outcomes, First, it helps children

plastic carrying
of writing mate.-
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take their literacy learning into their homes
and be recognized for their growing compe-
tence. Second, it helps parents give their
children more opportunities to write and
may suggest uses for printed material that
might otherwise be thrown away. Finally, it
communicates the value of writing to chil-
dren and their families.

Keep Books

Inexpensive take-home books offer a way to
expand children’s opportunities to read at
home. Teachers in the literacy project make
sure that children have the chance to bor-
row books from the school—those for par-
ents to read to them and those they can read
themselves. It is widely known that school
efforts are greatly enhanced when children
have books in their homes. But because
books are expensive and many parents don't
know how to select and use them, it’s diffi-
cult for many parents to provide home liter-
acy. Children in lower economic areas, in
particular, are at a disadvantage.

The Ohio State University staff has de-
signed a home book program that simultane-
ously addresses the need for more books and
creates positive communication with par-
ents. These books do not take the place of
the children’s literature in the library, but
they are an inexpensive way to increase the
reading children do at home.

Keep Books are simple texts (although
they will increase in complexity during first
grade), inexpensively published, that some-
times have an interactive element. The
books are simple, with black-and-white line
drawings. Directions to children (and the
front cover design) indicate that this is a dif-
ferent kind of book, one in which drawings
can be colored with markers or crayons and
in which their names (and sometimes some
text) can be written. These books, in gen-
eral, are intended to be read and reread by
* the children, although they are equally suit-
able for reading aloud by parents and sib-
lings. Children are encouraged to put their
names in these books and to keep them as a

collection. They fit in a shoe box, and teach-
ers ask parents to make sure each child has a
special place to keep her box of books.

The Keep Book program encompasses a
wide range of books, including Spanish texts
and books based on mathematical concepts,
and a review process has been established to
assess books for their text quality and poten-
tial for supporting beginning reading strate-
gies. There is an accompanying teacher’s
guide provided with each book order and a
videotape that may be ordered separately
from Ohio State University. The guide pro-
vides step-by-step help for teachers in intro-
ducing . and maintaining the program.
Sample letters to parents are included, as
well as a survey to assess the impact of books
on the home. The videotape explains the
purpose of Keep Books and shows their in-
troduction and use; it is designed to be used
at parent workshops. An initial order form is
included in Appendix A. Additional order
forms will be available as more books are de-
veloped.

Eventually we envisioned the collection
including fifty preschool books, one hundred
kindergarten books, and one hundred first-
grade books. (Obviously, these can be used
flexibly to fit different reading levels.)
Presently, the books are available for $.25
per book. Thus, in the first three years of
school a young child could conceivably read
and own 250 books for an average per-year
cost of about $20.00, just about the least ex-
pensive educational innovation we can

think of.

Bookmaking workshops

Bookmaking workshops for parents are suc-
cessful and popular. After only a few demon-
strations, parents can easily write books for
or with their children using plain sheets of
paper and pictures from the Sunday paper or
mail-order catalogs. These homemade books
increase the variety of reading material for
young children and create shared literacy for
caregivers and children. They can be kept in
the shoe box along with the Keep Books.



